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Abstract  
 
Open educational resources (OER) are resources -in digital or other form- used 

to support education that may be freely accessed, reused, modified and shared. 

For higher education worldwide such recourses are very valuable, as they can 

improve the quality of curricula and teaching and reduce costs. With regards to 

film studies, there are many OER available on different types and forms, often 

offered from highly recognised institutions and universities worldwide. 

However, research evidence suggests that not all students and educators in 

higher education are aware that such resources exist. In that respect, the paper 

first addresses issues on the integration of OER in higher education. Next, it 

reviews available OER for film studies, where examples are presented in three 

main categories: (a) OER repositories and universities‟ film department 

resources, (b) film archives and e-resources found in film initiatives, and (c) 

OER focusing on technical skills. The paper concludes that an important step 

towards awareness on OER benefits for higher education film students, is the 

categorisation and centralisation of free and ever enriching web content on film 

studies, that is scattered across the web and not easy to locate.  

 
Keywords  
 
Open Educational Resources (OER); Film studies; Higher 
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Introduction  
 
The penetration of the internet in every aspect of human life the 

recent decades is a fact and the connection figures are raising, as 

humanity faces new challenges. In 2020 due to COVID-19 

pandemic, internet usage jumps high as millions of people are 

working from home, students are attending school remotely, and 

there are restrictions to participation to cultural, entertainment 

and other such activities in physical locations. Most people have 

turned to their home broadband connections to stay connected, 

following recommendation for social distancing to slow down 

the spread of COVID-19. Governments around the world are 

forced to implement digital applications for their services in all 

sectors, including education. It is not easy to make precise 

predictions on how education will be transformed in the years to 

come; however, it is reasonable to think that all digital 

applications are not going to be used only in urgent situations, 
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but they are here to stay. This unexpected situation underlines 

the importance of Open Educational Resources, mostly, in digital 

form. The rationale behind OER lays at the statement of The 

Universal Declaration of Human Rights (Article 26.1), which 

states that: “everyone has the right to education”.   

 

The term Open Educational Resources (OERs) was coined at 

UNESCO‟s 2002 Forum on Open Courseware and designates 

“teaching, learning and research materials in any medium, digital 

or otherwise, that reside in the public domain or have been 

released under an open license that permits no-cost access, use, 

adaptation and redistribution by others with no or limited 

restrictions. Open licensing is built within the existing 

framework of intellectual property rights as defined by relevant 

international conventions and respects the authorship of the 

work” [1].   

 

OER allow users to engage with the 5R Activities [2]: 

 

 Retain: the right to make, own, and control copies of the 

content (e.g. download, duplicate, store, and manage) 

 Reuse: the right to use the content in a wide range of 

ways (e.g. in a class, in a study group, on a website, in a 

video) 

 Revise: the right to adapt, adjust, modify, or alter the 

content itself (e.g. translate the content into another 

language) 

 Remix: the right to combine the original or revised 

content with other material to create something new (e.g. 

incorporate the content into a mashup) 

 Redistribute: the right to share copies of the original 

content, your revisions, or your remixes with others (e.g. 

give a copy of the content to a friend).  

 
Education across the globe can benefit from OER. They are 

important for both developing countries, where access to 

educational practices and materials may be limited, and wealthy 

industrialized countries, as they can offer significant cost 

savings. Students, teachers, educational institutions and 

governments can benefit, as OER offer free access to some of the 
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world‟s best material that can be used in educational practice as 

alternatives to expensive textbooks. Teachers can adapt OER to 

local languages and cultures and use them as a basis for 

innovation. Finally, people of all ages and backgrounds can 

benefit from OER as free information is fundamental, regarding 

the statement “everyone has the right to education”. OER make 

it possible for all the people to learn more about the world 

around them and access educational tools they need to improve 

their lives [3].  

 

Besides the importance of OER and the fact that numerous 

examples of high quality OER are available on the web; research 

evidence suggests that not all students and educators in higher 

education are aware that such resources exist. In that respect, 

first, the paper first examines the different types of OER; how to 

locate and evaluate them; and UNESCO‟s Guidelines on the 

integration of OER in higher education. Next, the paper reviews 

available OER for film studies, where examples are presented in 

three main categories: (a) OER repositories and universities‟ film 

department resources, (b) film archives and e-resources found in 

film initiatives, and (c) OER focusing on technical skills.  

Finally, conclusions from the study are presented.    

 
Integrating Open Educational Resources  

in Higher Education  
 
There are several factors associated with the integration of OER 

in higher education and one of the most important is awareness 

from the educational community. Survey results from over 3000 

higher education faculty in the US show that most faculty remain 

unaware of OER, and important barriers are the effort required to 

find and evaluate the educational materials. As a result, OER is 

not a driving force in educational material adoption decisions 

(Allen; Seaman, 2016). Moreover, from students‟ point of view, 

while studies examining students‟ perceptions of OER in place 

of standard resources shown that OER are improving students‟ 

attitudes and behaviours toward learning [4-8], other studies 

conclude that a large number of students are not aware of OER. 

Hurt, exploring students‟ perceptions of OERs in a life science 
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faculty at the De Monforte University, UK, found that most of 

the students had not heard the term OER [9]. Similarly, Onaifo 

in his investigation on students‟ awareness and attitudes toward 

OER at the University of Lagos in Nigeria concluded that 

participants were limited in their understanding of the concept of 

OER as well as in their awareness of OER repositories [10].  

 

Another study the focus particularly on film students‟ attitude 

toward OER at the Aristotle University of Thessaloniki, Greece, 

suggest that although film students are willing to use OER in 

their studies, the majority is not aware that these resources exist, 

and are offered from highly recognized institutions and 

universities worldwide. Moreover, only in few examples, 

teachers made suggestions for OER in their classes [101]. The 

findings from this study stress that university teachers in film 

studies in Greece should consider teaching strategies that 

promote the use of quality and peer reviewed OER for their 

students. The strategies should include acts toward informing the 

students about the importance of OERs of different forms and 

types in film studies, where and how to locate them, and how to 

evaluate and use them as additional educational resources within 

the university curriculum. It is important to spend time exploring 

student perceptions and attitudes toward OERs in addition to 

equipping them with the relevant technical skills [12]. 

 

Therefore, the first step towards integration of OER in higher 

education is to inform teachers and students on the available 

types of OER and ways to locate and evaluate them. Mostly, 

university‟s libraries are in charge of bringing OER to campus at 

first place and facilitate the integration.  

 

Types of OER, where to Locate  

and how to Evaluate Them  
 

Open Educational Resources can divide up in many ways: open 

textbooks, open courseware (OCW), and Massive Online Open 

Courses (MOOCs) can all be OER. Examples of OER include 

complete courses, individual course units or modules, textbooks, 

lesson plans, syllabi, lectures, assignments, game-based learning 

programs, quizzes, podcasts videos, audios, interactive 

simulations, interactive multimedia etc. OER can also be divided 
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up by their content format, though most are comprised of a 

variety of media: text led, video led, animation led, multiple 

media [13].  

 

In terms of scale and importance OER can be „big‟ or „little‟. Big 

OER are institutionally generated ones that arise from projects 

such as OpenLearn or MIT‟s Open Courseware. These are 

usually of high quality, contain explicit teaching aims, presented 

in a uniform style and form part of a time-limited, focused 

project with portal and associated research and data. „Little‟ 

OERs are low cost resources, produced by individuals and 

shared on sites outside the formal education portals, such as. 

YouTube, Slideshare etc. These vary in granularity, quality and 

explicit learning intention [14]. 

 

There is no single comprehensive listing of all available OER, as 

their scope and availability is ever expanding. Thousands of 

OER results return search via Creative Commons 

(ccsearch.creativecommons.org/)and Google Advanced Search 

for web pages according to usage rights. Besides search results, 

there are several different repositories and websites where OER 

can be found. Such examples are OER Commons 

(www.oercommons.org/); Open Education Consortium 

(www.oeconsortium.org/), EDSITEment!: the Best of the 

Humanities on the Web (edsitement.neh.gov/); Open 

Professionals Education Network (open4us.org/find-oer/), 

Teaching Commons (teachingcommons.us/), Future Learn 

(www.futurelearn.com/). Useful reference is also a 

comprehensive listing of OER sites on the Internet 

(www.OERSources.com/), updated regularly by Marcus P. 

Zillman [145], Executive Director of Virtual Private Library and 

an updated list of OER search engines published by San Jacindo 

College Library [16].   

 

Most of OER portals provide advanced search options to 

different OER source types. For example, the OASIS project 

(https://oasis.geneseo.edu/) allows user to search textbooks, 

courses, source materials, interactive simulation, public domain 

books, audiobooks, modules, open access books, videos, 

podcasts, learning objects and primary sources. Also, there are 
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specialised content sites, that offer resources under CC licences 

only in one format of content, such as video (e.g. Youtube, 

Vimeo). Moreover, OER -mostly in English language-can be 

found in most of the universities‟ sites around the world. 

Excellent examples can be found at Open University, UK  

(openlearn.open.ac.uk), Massachusetts Institute of Technology 

(ocw.mit.edu & openlearning.mit.edu/), or edX (www.edx.org/), 

a massive open online course (MOOC) provider that hosts at 14
th
 

of April 2020, 2000 free online courses from 140 leading 

institutions worldwide such as Harvard and MIT. Further, 

smaller but not less important initiatives exist in other than 

English languages. For example, in Greece an initiative called 

Mathesis (mathesis.cup.gr), provides high quality MOOCs in 

Greek language delivered from high respected academics.  

 

With regards to evaluation of OER in terms of their usefulness in 

the educational process, there are numerous guidelines, 

checklists, and rubrics, that are developed from librarians and 

educational technology departments of many universities around 

the world, that address several criteria, such as [17-20]: 

 

(a) Quality peer review: reputation of authors and/or institution; 

 

(b) appropriateness of content: content is accurate and fully 

cited, learning level and source learning objectives are explicit; 

 

(c) technical issues and production quality: high readability of 

content; clear and understandable information; easy-to-navigate 

interface; 

 

(d) accessibility: availability of resources in different format; 

adaptability and modularity; 

 

(e) interactivity: active learning; class participation; formative 

and summative evaluation of learning; 

 

(f) supplementary resources: links to other types and formats of 

OERs relevant to the subject; and 

 

(g) licensing to reuse, modify, and share. 
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These criteria can be adapted accordingly to different types and 

formats of OERs. More effort is required to evaluate an open 

courseware than an open textbook. 

 

UNESCO’s Guidelines for Open Educational Resources 

in Higher Education  
 

Given the potential of OER to improve higher education 

systems, in 2015 UNESCO and the Commonwealth of Learning 

(COL) have developed a set of Guidelines, to outline key issues 

and make suggestions for integrating OER into higher education 

[21]. The purpose of these guidelines is to encourage decision 

makers in governments and institutions to invest in the 

systematic production, adaptation and use of OER and to bring 

them into the mainstream of higher education in order to 

improve the quality of curricula and teaching and to reduce 

costs. The Guidelines resulted after broad consultations with 

stakeholders in all regions of the world: governments, higher 

education institutions/providers, academic staff, student bodies 

and quality assurance/accreditation and recognition bodies.  

 

In this context, it is suggested that governments should: (a) 

support the use of OER through their policy-making role in 

higher education, (b) consider adopting open licensing 

frameworks, (c) consider adopting open standards, (d) contribute 

to raising awareness of key OER issues, (e) promote national 

ICT/connectivity strategies and (f) support the sustainable 

development and sharing of quality learning materials. 

 

Higher education institutions have the means to support teaching 

staff to design and develop effective teaching and learning 

environments for students and to facilitate professional 

development. Institutions should assist teaching staff to develop 

OER and to use accredited OER from elsewhere. In this context, 

higher education institutions is suggested to: (a) develop 

institutional strategies for the integration of OER, (b) provide 

incentives to support investment in the development, acquisition 

and adaptation of high quality learning materials, (c) recognise 

the important role of educational resources within internal 

quality assurance processes, (d) consider creating flexible 
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copyright policies, (e) undertake institutional advocacy and 

capacity building, (f) ensure ICT access for staff and students, 

(g) develop institutional policies and practices to store and 

access OER, (h) review institutional OER practices periodically. 

 

The role of students and academic staff in higher education 

institutions is central in promoting the use OER. For academic 

staff is suggested to: (a) develop skills to evaluate OER, (b) 

consider publishing OER, (c) assemble, adapt and contextualise 

existing OER, (d) develop the habit of working in teams, (e) seek 

institutional support for OER skills development, (f ) leverage 

networks and communities of practice, (g) encourage student 

participation, (h) promote OER through publishing about OER, 

(i) provide feedback about, and data on the use of, existing OER, 

(j) update knowledge of IPR, copyright and privacy policies. In 

parallel, for student bodies is suggested to: (a) understand the 

issues of OER and undertake advocacy of OER, (b) encourage 

their members to publish work as OER, (c) take an active role in 

assuring the quality of OER through social networks, (d) 

recognise that ICT are an increasingly important part of the 

higher education experience and are often crucial for students 

with special educational needs and (e) encourage student 

participation in activities to support OER development. 

 

Due to increasing diversity and mobility of students, researchers 

and other professionals, quality assurance and qualifications 

recognition have become central elements of higher education. 

In this context, it is suggested that quality assurance bodies and 

recognition bodies need to: (a) develop their understanding of 

OER and how it impacts quality assurance and recognition, (b) 

engage in debates on OER, in particular on copyright, (c) 

consider the effects of OER on quality assurance and recognition 

and (d) accept OER as good practice in quality assurance and 

recognition. 

 

UNESCO‟s set of guidelines is a useful starting point for the 

integration of OER in higher education. However, there are 

several issues that are between intention and action, in terms of 

integrating OER at a large scale in a country‟s higher education, 

such as financial issues, socio-political issues etc. Moreover, 
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there are specific challenges associated with OERs besides 

language, which is a key issue, as the vast majority of OERs are 

available only in English language, such as: (a) legal issues 

(licensing terms), (b) privacy issues (many OERs may involve 

data collection), (c) technological barriers (ICTs are not 

accessible to everyone), (d) accessibility issues (users with 

disabilities). Technological barriers and -to a great extent- 

accessibility are also associated with digital divide and can be 

addressed only within global and governmental initiatives and 

policies. Moreover, a need to combat the assumption that an 

OER -even if its peer reviewed- is of a lower quality than 

conventional materials and sources, given that it does not always 

follow a traditional editorial process. As a result, educators 

creating OERs do not receive credit for the time invested, in 

contrast with traditional educational sources, such as textbooks 

[22]. 

 

On the other side, OER are here to stay. And as far as there are 

people who believe that “Everyone has the right to education”, 

will develop further. In parallel to the efforts of governments the 

educational community to implement UNESCO‟s guidelines, 

teachers should try to embed peer reviewed OER in everyday 

educational practice.  

 
OERs for Film Studies  
 
Film studies is an academic discipline that deals with a 

combination of theoretical, historical, critical and technical 

approaches to films. Educational institutions/universities 

worldwide offer undergraduate and postgraduate courses on this 

discipline that usually address the whole or part of these 

approaches, aiming to provide both theoretical and technical 

skills to students that wish to pursuit a carrier as filmmakers or 

film theorists. Existing OER for film studies vary from a free 

text book to a free complete course that focus on any of the 

distinct subjects in film studies: screenwriting, film directing, 

cinematography, film editing, film sound and music, film 

production, set and costume design, film theory, film history and 

film pedagogy. There are also OER that focus on the film genre 
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of documentary. In the following paragraphs, examples of open 

resources for film are presented in three categories: (a) OER 

repositories and universities‟ film department resources, (b) film 

archives and (c) OER on technical skills.    

 

OER Repositories  

and Universities’ Film Department e-resources  
 

Numerous OER of different types and forms that focus on film 

studies can be found in OER repositories and universities‟ film 

department e-resources. It must be noted that, while film studies 

include many fields and disciplines and OER address in a greater 

or lesser degree all of them, for the purpose of this study the 

keyword „film making‟ is mostly used in search engines as an 

umbrella term. In that context, search performed at 14
th
 of April 

2020 using the keyword “film making” in OER Commons portal 

(www.oercommons.org/) returned 74 results aiming at higher 

education students and include courseware from recognised 

universities and institutes (i.e. UK Open University, MIT, U.C. 

Berkeley, University of Nottingham, Harvard University, The 

British Film Institute (BFI), UK National Film and Television 

School etc.). Moreover, searching under the same keyword „film 

making‟ in Oasis OER repository (oasis.geneseo.edu) returned 

13 results on course material related to film making that include 

Open Access Book, Video, Primary Source, Module, Public 

Domain Book, Course, Course Material, Public Domain 

Audiobook. Moreover, 172 full courses result the search under 

the keyword „film making‟, 33 under „script writing‟, 53 under 

„film editing‟ in the Coursera repository (www.coursera.org/). 

The courses include interactive textbook, featuring pre-recorded 

videos, quizzes, and projects. One example is the course entitled 

“Write A Feature Length Screenplay for Film or Television”, 

offered by the State University of Michigan. Students enrol in 

this course, in approximately 93 hours will write a complete, 

feature-length screenplay for film or television, be it a serious 

drama or romantic comedy or anything in between. They will 

learn to break down the creative process into components and 

discover a structured process that allows them to produce a 

polished and pitch-ready script by the end of the course. The 

Khan academy (www.khanacademy.org) also returned hundreds 
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of results under the term „film making‟ that include videos, 

articles, exercises and programs.  

 

There are also a few OERs in other languages than English for 

film studies and can be found in repositories like Coursera or 

elsewhere. For example in Greek language there are open 

courses in the National Repository of Greek academic 

(https://opencourses.gr/), developed in the aim of supporting the 

open digital courses offered by higher education institutes all 

over Greece. Examples include the course „Cinema‟, for 

postgraduate level, delivered by Maria Paradisi, Department of 

Communication, Media and Culture, Panteion University, 

Documentary on Architecture, Undergraduate level, delivered by 

Nikoloas Tsinikas, Architecture, Aristotle University of 

Thessaloniki, etc. 

 

The biggest number of OER for film studies in one place is 

located in MIT University servers. In MIT Open Courseware 

repository (ocw.mit.edu), 3.240 items existed on the 14
th
 of April 

2020 under the term „film making‟. 39 of these results refer to 

full courses consisted of Syllabus, Films and Readings, Lecture 

and Lab Videos, Assignments and Projects, Related Resources 

and an option to download course materials in a form of a 

package that contains the same content as the online version of 

the courses. For example, the course „Documenting Science 

Through Video and New Media‟, offered by the MIT Open 

Courseware [23]. This course is an introductory exploration of 

documentary film theory and production, focusing on 

documentaries about science, engineering, and related fields. 

Students engage in digital video production as well as social and 

media analysis of science documentaries. Readings are drawn 

from social studies of science as well as from documentary film 

theory. The courses use documentary video making as a tool to 

explore the worlds of science and engineering, as well as a tool 

for thinking analytically about media itself and the social worlds 

in which science is embedded. The course includes a hands-on 

lab component devoted to digital video production, in addition to 

classroom lectures and in-class film screenings. Another 

example of full courses is the one offered by prof. Irvin Singer at 

the MIT Open Courseware under the title “Film as Visual and 

https://ocw.mit.edu/
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Literary Mythmaking”. The course through video lectures, 

readings and assignments examines problems in the philosophy 

of film as well as literature studied in relation to their making of 

myths. The readings and films that are discussed in this course 

draw upon classic myths of the western world. Emphasis is 

placed on meaning and technique as the basis of creative value in 

both media [24].  

 

Moreover, MIT focus also on documentaries by providing an 

excellent resource dedicated to documentary: the MIT Open 

Documentary Lab (opendoclab.mit.edu/). Drawing on MIT‟s 

legacy of media innovation and its deep commitment to open and 

accessible information, the MIT Open Documentary Lab brings 

storytellers, technologists, and scholars together to explore new 

documentary forms with a focus on collaborative, interactive, 

and immersive storytelling. The Lab offers courses, workshops, 

a fellows program, public lectures, and conferences; it incubates 

experimental projects; and it develops tools, resources, reports, 

and critical discourse. These activities, and the partnerships with 

artists, journalists, technologists, and media makers that they 

have enabled, aim to push documentary‟s boundaries and deepen 

the impact and reach of innovative reality-based storytelling. 

 

Interesting examples of OER can be found at other universities‟ 

film departments websites as well. A great example is the „The 

Columbia Film Language Glossary‟ from Columbia University 

(filmglossary.ccnmtl.columbia.edu/), a teaching tool designed to 

enhance the study of film. The Glossary features key terms in 

film studies selected by Columbia faculty and illustrated with 

detailed explanations, film clips, and visual annotations. 

 

Open Film Archives  

and e-resources found in Film Initiatives  
 

Open film archives and film libraries are considered as OER for 

film studies as well, as existing films are teaching material for all 

the different subjects in film studies. A listing of film archives 

can be found in most open learn initiatives and other institutions. 

For example, OpenLearn from the Open University, UK 

provides access to all British and Irish film archives; the 

European Film Getaway (www.europeanfilmgateway.eu), is a 

http://opendoclab.mit.edu/
http://www.filmglossary.ccnmtl.columbia.edu/
http://www.europeanfilmgateway.eu/
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single access point to films, images and texts from selected 

collections of 38 film archives across Europe; the International 

Federation of Film Archives (www.fiafnet.org/) is dedicated to 

the preservation of and access to the world's film heritage since 

1938. Through the „Associates‟ page, user can access 79 film 

archives from around the world. Filmarchives online 

(www.filmarchives-online.eu/), is a European initiative that 

provides free and easy access to moving image collections of 

film archives from all over Europe. Via the multi-lingual web 

gateway, film works can be searched for by content, 

filmographic data and physical characteristics. Search results 

provide information on existence and location of the materials as 

well as contact details to facilitate access. Filmarchives online 

aims at user groups ranging from the area of scientific research 

to the professional media and film production domain. The 

database's content focuses on non-fiction-material, i.e. 

documentary and educational film, newsreels, travelogues, 

commercial advertising, scientific, industrial, experimental, 

sports as well as animation films. Selected films have been 

digitised and are viewable online. Filmarchives includes the 

Greek Film Archive, the largest and most important film 

collection in Greece that holds over 7.500 foreign titles (full 

length feature films, documentaries and short films) and over 

2.500 Greek titles (full length feature films, documentaries and 

short films). 

 

Numerous video presentations, video essays and interviews with 

filmmakers exist in the web can be considered as OER for film 

students. Links to these resources can be found in several 

locations: university libraries, film festivals and film institutions 

web sites etc. For example, at the British Film Institute website 

(www.bfi.org.uk/), the excellent video essay can be found “What 

was documentary? An elegy for Robert Gardner”, for the 

American academic, anthropologist, and documentary filmmaker 

Robert Gardner the founder of the Film Study Centre at Harvard 

University in 1956.  

 

Film festivals‟ websites often offer open access to films and to 

other material on theoretical and practical issues, in the form of 

text, audio and video masterclasses. Especially in the period of 

http://www.fiafnet.org/
http://www.filmarchives-online.eu/
http://www.filmarchives-online.eu/help-1/films-available-online/
http://www.bfi.org.uk/
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COVID-19, the offer of free material exceeds any previous 

offers. On the 16
th
 March 2020, the International Documentary 

Film Festival Amsterdam (IDFA), the world‟s largest 

documentary film gathering, decided to make over 300 films 

from its prestigious collection available online. Similar is the 

effort of the Thessaloniki International Film Festival 

(www.filmfestival.gr/), that shares free on its YouTube channel 

short films by Greek directors that participated in the program 

Meet the Future of the 60th TIFF, that took place on November 

2019. Another example comes from the Documentary 

Educational Resources, DER (www.der.org), an internationally 

recognized centre for documentary anthropology and 

ethnographic film, founded in 1968 by pioneering ethnographic 

filmmakers John Marshall and Timothy Asch to support their 

efforts in creating films for documenting, researching and 

learning about human behaviour. DER, to help educators, 

students, and media librarians with new online learning needs 

that have arisen as a result of the COVID-19 outbreak, offer up 

to June 1
st
 2020 unlimited streaming access to a curated selection 

of new releases and classic titles from their collection with the 

use a promo code.  

 

Film archives are very important in all eras. UNESCO on the 5
th
 

of April 2020 published a document under the title “Turning the 

threat of COVID-19 into an opportunity for greater support to 

documentary heritage”. The documents call for action as follows 

“Against this background and amidst this global health crisis, 

documentary heritage is an important resource to provide a 

historical perspective on how governments, their citizens and the 

international community have addressed pandemics in the past. 

Several countries have already issued orders for meticulous 

preservation of official records related to the pandemic. This not 

only underlines the gravity of the current situation, but also 

highlights the importance of memory institutions in providing 

the records or information management resources necessary for 

understanding, contextualizing and overcoming such crises in the 

future. At the same time, records of humanity‟s artistic and 

creative expressions, which form a vital part of our documentary 

heritage, are a source of social connectivity and resilience for 

communities worldwide. UNESCO, through the Memory of the 

http://www.filmfestival.gr/
http://www.der.org/
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World (MoW) Programme, stands ready to support all Member 

States who wish to preserve official records related to COVID-

19 within the framework of the UNESCO 2015 

Recommendation concerning the preservation of, and access to, 

documentary heritage including in digital form. There are four 

key areas which demand shared responsibility among Member 

States, memory institutions and citizens in responding to 

COVID-19 – and preparing to respond to future pandemics. 

These are based, among others, on the shared educational, social, 

scientific and artistic values of documentary heritage” [25].  

 

OER on Film Technical Skills  
 

Teaching of technical skills in film production (shooting, editing 

etc.) is also a well-documented subject in OER, in forms of text 

and video tutorials found in Slide Share, YouTube, Vimeo or 

other such platforms. A user can find from full crash courses to 

film production to a detailed tutorial for film colour correction 

grading or mixing sounds.  

You Tube recently introduced the „Creator Academy for video 

production‟ that includes courses on preproduction, production 

and postproduction, live streaming, and 360-degree and virtual 

reality video that are changing how audiences can experience 

video. Moreover, it includes a library of free sounds. Similarly, 

resources can be found in Vimeo on lighting and sound, post-

production pre-production, shooting and gear. Additionally, 

many film schools have their own channel and share a great 

amount of free information.  

 

Generally, a careful evaluation of these types of OERs is needed 

as sometimes producers of such resources can focus on technical 

issues without giving the necessary attention to an academic 

approach, that is essential in higher education. However, this is 

not always the case as there are resources of this type from 

accredited authors and respected companies involved in the film 

industry. 
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Conclusion 
 
From the indicative presentation of the available OER for films 

studies in the preceding paragraphs, it becomes apparent that 

there is a great amount of free resources on film making that can 

be used from students in higher education. As the open education 

movement develops, new resources are added every day. 

However, locating them is not an easy task. In that respect, a 

very important non-profit initiative in terms of gathering 

available resources in one place is the portal Open Culture 

(www.openculture.com), that depend on donations and 

advertising. The mission of this initiative is to centralize free and 

ever enriching web content -that is scattered across the web, and 

not easy to find-, curate it and provide access to high quality 

cultural and educational media for the worldwide lifelong 

learning community. On the 16
th
 of April 2020, search using the 

keyword „film making‟ returned 23.100 results and using 

„documentary‟ 20.300. These results refer to online courses, 

MOOCs, e-books, audio books and movies. In movies resource 

collections include free online links to 1.150 movies, including 

classics, indies, film noir, and other films, created by some of 

our greatest actors, actresses and directors. The collection is 

divided into the following categories: Comedy & Drama; Film 

Noir, Horror & Hitchcock; Westerns (many with John Wayne); 

Martial Arts Movies; Silent Films; Documentaries, and 

Animation. There is also special collections of Oscar Winning 

Movies and Films by Andrei Tarkovsky and Charlie Chaplin. 

200 of these movies are free online documentaries that cover 

everything from music and cinema, to literature, religion, politics 

and physics. The Open Culture initiative is very important and 

similar initiatives are needed as students and teachers need to 

have access to a portal, where OER for film studies are 

categorized by type and area of interest. This could help to build 

awareness on the potential of OER in higher education film 

studies and further facilitate OER‟s integration in higher 

education.  

 

In the years to come online learning resources will play an even 

more important role in education, and the social distancing that 

people experienced due to COVID-19 adds to this idea. OER 

http://www.openculture.com/
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could play a fundamental role in democratizing the way teachers 

impart knowledge to students, and careful OER integration in 

higher education can add value to educational practices. 

However, “this will never happen until we address the central 

issue […] which is the simple, yet humongous, issue of 

awareness” [26].  

 

Note: Please be aware that part of the information provided on 

this chapter and refer to numbers and URLs may be out of date, 

or otherwise inaccurate due to the passage of time. 
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